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“Together, we helieve, .achieve and enjoy”

Through our ~vision, we serve our community by providing
an inclusive, happy, secure .and caring Christian erw.irornment
where all are volued and respected. We believe that God
loves all his children wunconditionally and ~v.olues the
range of contributions that each child can make. Ln owr
maths cuwrricuum, we place .an important emphasis on
mastery in mathematics, particularly real-life .maths making .it
as meaningful as possible for our children.

Following the Church .of Englands Vision for Education 'Life
in all its pullness John 10:10, we prowvide a high-gquality

education within .o creative, stimulating, encouraging .and
mutuwally supportive erwirorument where children .are
enabled to develop the skills that they require to become
successful in maths. Mathematics, .a universal language that
enables understanding .of the world, is an integral part .of
the cwrriculum. Attainment in the subject is also the key to
opening new doors to further study .and employment.
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Challenge Resilience  Opportunities Wellbeing kN.owledge
Our five Crown Principles drive ouwr maths curriculum.

Challenge

Through the ‘challenge curriculum driver we want ouwr children to
thrive on mathematical challenges. Within a teaching sequence, .our
children will bhe challenged in all three core aims of the maths
curricuum: fluency, reasoning .and problem solving. AU staff hove
demonstrate their understanding in .a wvariety of waoys using .
concrete, pictorial, .abstroct approoch.

Resili

Through the ‘resilience curriculum driver, we focus on resilience as
a large element .of .our maths lessons. We have high expectations
within our maths curriculum focusing on the mastery approoch to
teaching mathematics. Children develop fluency within .a learning
concept and then .apply their knowledge to reasoning and problem-
solving tasks to support their resilience when facing new
challenges. Owr feedback policy within imaths .also promotes
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resilience by encouraging our children to identify and correct their
own misconceptions through teacher prompting and/or attempt a

Onnorbunii

Through ‘opportunities’, mwe raise .aspirations to bhroaden .our
children’s horizons - opening their eyes to the myriad careers they
might pursue. We strive to provide .all children with mathematical
experiences, not just in .maths lessons, bhut in .other lessons .and
evernts happening within school. Maths Ambhassadors help facilitate
and  organise mathematics-hased events .and links. We have
TTR.ockstars hattles throughout the year to raise the profile .of times
tables. We strive to ensure owr pupils have a clear understanding
of the link between achieving well .and having goals for the future.

Wellbeing

At Queen’s Park, we understand that happiness is linked to personal
growith, health .and .development. We ensure ouwr children .are happy,
healthy individuals. Ln.maths, we .aim for all children to bhe .confident
and happy mathematicians in every lesson. Work is adapted to imeet
the needs of all learners allowing children to feel confident, building
self-esteom.

kNowledge

Through the ‘kNowledge .curriculum Adriver, mwe encouroge .our
children to he resouwrceful learners. kRNowledge is .a wital part of
mathematics at Queen’s Park. We don't just provide children w.ith
krnowledge to .apply to academic tests, we aim to make owr children
making it meaningful. Owr teachers teach with the aim to ensure
pupils have sufficient knowledge .and .attain proficiency in maths to
progress through primary school .and beyond.
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Mathematics at Queen’s Park has its foundations set in the three
core waims 0of the Primary National Curriculum: fuency, reasoning
and problem solving.

Mathematics is .an interconnected subject in which .owr young
mathematicians need to move fuently hetween representations .of
mathematical ideas. Owr myoung .mathematicians need to develop
automaticity in their recall of key facts .and procedures .and .need to
be able to quickly retrieve these facts from their long-term .memory
to .apply them to more complex reasoning .and problem-solving tasks.

Queen’s Park mathematicians are provided with imany .opportunities
to revisit prior learning throughout their learning journey throuwgh
Achool and are chaollenged to .deepen their knowledge with a focus
on a mastery approoch to deepen understanding.
To ensure wall owr children develop into confident, young
mathematicians throughout their time at our school, owr curriculwm
is the product of careful sequencing .and linking .of declarative,
procedural and conditional knowledge.

Declarative knowledge (facts .and figures -1 know that)

Procedural knowledge (methods-1 know how)

Conditional knowledge (reasoning .and problem solving - 1

know when)

This knowledge will then lead to Conceptual Understanding

(making .mathematical connections - I know why...)
Throughout their time at .our school, ouwr young mathematicians
develop their ability to explain and reason with their mathematical
thinking in all areas of knowledge identified .ahowre.
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Owr lesson structure, owur sequential .curriculum planning .and .our
teachers’ use of precise questions ensures our young mathematicians

siystematically .ocquire core .mathematical facts, concepts, methods
and strategies in order to hecome proficient mathematicians.

Ouwr «children .are not .only .mathematicians within their .maths
curricudum; our Cromwn Curriculum provides opportunities to .apply
their mathematical knowledge .and .across the wider cuwrriculum.
Subject leaders have ensured that maths links in other subjects are
exploited wherever possible .and direct links to real life maths .are
embedded throughout the whole curriculwm.

Owr maths curriculum offer ensures o mwell-planned, sequential
curriculum  is  delivered throughout school, wunderpinned by the

N.ational Curriculum .and its core aims that: all pupils be fluent in
the fundamentals .of mathematics, he able to reason mathematically
by following a line of enquiry and are able to solve problems by

Long Term Plans for Maths

Owr long-term plan is underpinned by the National Curriculum. Our
maths long term plan ensures a sequential curriculum is delivered
which allows pupils to learn, practise and become proficient w.ith
the focts and methods they .need to secure their .automaticity in
fuency to then .apply their wunderstanding to reason .and problem
solve. There is . clear emphasis on revisiting prior learning (from
previous Mear groups ond from within o year ,gf,o,u.p), prowviding
opportunities to rehearse key concepts and deepening knowledge
throughout the year with . focus on o mastery approoch to .deepen
understanding. The sequence of learning within .o year .group has
heen strategically planned to ensure all opportunities for bhuilding .on
and retrieving prior learning are exploited. Owr maths curriculum is
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which allows our children to bhuild confidence in their .ability and
apply their knowledge to solve problems across oll areas of the
curricuum. An example .0f owr long-term plan is show.n below.

It is important to note, that hased .on the needs of a particular
cohort, the topics maybe taught in a different order than shown
on this plan.

Maths Long Term Plan

Year 2 Maths long term plan 2022-2023

Year 2 Autumn. |
Maths meetings. Mastering .number
Autumn Numher: Place Value Addition .and Suhlraction

Natianal curri learning MNatianal curri learning
Pupils should he tought to: Pupile should he taught to:
Count in stope of 2, 3 .and 5 fram 0, and in fene | &alve prohlems with addition and subtraction:
From any number, forward and hackward Recognise “gmmﬂ@mmdmm;mmmmmﬂg
“he place waluc of sach digit in o two-digit rumber | thass invaliing rumb and measur,
(tens, .anes) .applying their increasing knamdedge af mental and mritten
Ldentify, represent and estimate numbers using mathads

Aifferent representations, mdu.d.ubg.d‘\zw.hnﬁ racall and use additicn and subtraction facts b 20 fluently, ; i Pupils chould be taught to:
Campare and order numbers from 0 up to [00; use | and derive and use related facts up to 100 secall and wae multplication and
<, > and = i 2dd and subtract rumbers using canaste abjacts, pictarial Auvision facts for the 2, 5 and 10

signe
Read .and avite numbers ko af least 100 in numerals -maultiplicatian. tables, incuding
recagnising odd .and even numbers

and in avords i£ 4 d - - b
Usz place walue and number facts to salve : Jar multiplieation and duvision
# 4w bwo-digit numbers (nat crossing haundaries) o &clve imple peoblama i within the multiplication tables and
adding anz-digit numher, 4 practical contot wwrite tham using the multiplication
e = innalving edditizn and (=), divizion (+) and cquals (=)
_subiraction of manay of the
same uwnit, including giving
change

Spring |
Maﬂmnmhrt.g,s M.as.hzrmg}um\lmr
and Division
Recall of the Jacts 22 3s Sa [0a
Place xalue - counting in 2a 3a S& gram 0 -
Caunting in tens fram any umber
Include

smanzly Recagnise, find, name and write fractions - Mational eurriculum learning
MNationol cursiculum learning oubeames 13, %, 2/s, m%ﬂgahnmi)mm N .autcames
Pupils shauld he taught to: of hjacta ar quantiby ) Pupils shauld he taught to;
Recall and e multiplizatian and divislan Write simple feactions for axamplz, : Lientify and dascrihe the
facts for the 2, 5 and 10 multiplication tables, | 3 o7 & = 3 and racogniss the equivalence " . .
including recognising add and aven numbers | of 2/4 and 12 el and wrllz the fima o .
Count in ateps of 2, 3, and 5 fram 0, and in Foz minuies, induding .and ling symmatry in a wertical
tana ram any number, farward and hockward uacter pastto the hour |
Caunt in steps of 2, 3, and 5 fram 0, and in and deaw the hande an | 1y ond dascriba the
tena fram any rumber, farward and hackward 4 clack face to shaw pragerties of 3-D shapes,
- use sroles, mansy, mensure. thase times
Sale prablems inwalving muliplication and Knaw the sumbar of
ivisiar. using malsriols, crrage. sapalad minutzs in an hour and

o tha number of houre in @
‘and dirisian Jacts, incliding prablema in Ay
-

Compare and sart camman 2-D

sand 3-0 shapes and eweryday
b . s

multiplicatian (), divisian (+) and equale (=) |

signe
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ﬂmjzdgz.o;nﬂnm.l..qnd weritien
mathada
= bwamdigit numbar and kns
a bwo bwodigit numbers
o zdding thrm mndigit numbens
Show that addiion af twa
umbsis con be dene in ang
ardar (cmmmatetive) and
auhiraction of one number fram
Lanather cannat
and wsz the inverse

zlationahiz hebween addition and
Rt it s Ehim 4o bk
caleulations and sl missing
umber probloms

Pugpils chould be ought do;

Inkerpret and conatruct aimzl
ictograms, tally charts, Elack
disgrama and aimple tables

Ask and answar simpls questions

sk and snawer questions about
itctalling and comparing
eatagarizal date

2dd and subbact numbers using concrete chjects,
picosial sepraeniations, and mankally, incuding:

S fws fwomdigit mumbers

o adding thras onsdigit numbane

@ show that addition of bwo aumbers can be dons
in any arder (commutative) and subtraction of onz
umber from ancther cannok

& rmcognize and was Bie invasss selekionshia bebwsen

caleulations and solva missing number problems

srite tham wsing the multislication
(x}, divizian {+} and squals (=)

migne
Show that multiplication of tws
numbers con ke done in any erder
(commutativa) and divigion of ana
number by enother cannat .
Seluz archleme invelving
matzrials, amrays,
apeated oddition, mentol methads,
and multialication and division
factz, including archlems in
conkts.

Owr Long Term Plans .are supported by an overview of coverage for each year
group which is outlined on owur maths roadmaps.

CURRICULLM

Medium. Term Plans for Maths

Owr .medium-term planning documents clearly .outline each unit
objectives from the National Curriculum .and the carefully planned,

Together we helieve, achieve .and enjoy




sequential smaller steps which children .need to .master to .achieve
the intended end point objective. Owr medium-term plans clearly
link to prior learning opportunities from hoth within a year groups
cuwrricuum  and - from  previous iyears teaching, promote
understanding of the interconnected concepts within mathematics
and provide opportunities for rehearsal of key concepts. Within a
sequence of learning, mwhere .applicable, key declarative .and
procedural knowledge .are sequenced together to reflect the
reciprocal learning relationship hetween them. Once secure,
opportunities to develop conditional knowledge through application
to reasoning and problem solving are planned.

The medium-term plans include regular pre .and post assessment
opportunities. to ensure that the teaching .of .mathematics is
targeted to owr individual children's needs through .odaptive
planning following regular low stake, formative .assessment
opportunities. Ouwr pre assessments assess if the children’s key
knowledge and wnderstanding from the previous year groups
learning is secure. Analysis of these assessments allows teachers
lesson sequence .andfor target individual children who require
further targeted intervention. Owr post assessments .ssess the
within part of a sequence to allow teachers to assess whether
the children hove the secure knowledge and understanding to
progress ko .o subsequent step or mhether they require further
targeted intervention. This ensures that new content is not taught
to owr children until we are confident that they have emhbedded
knowledge of the pre-requisites required to ensure later success.
An example of part of our medium-term planning is helow:
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Long Term. Plan Coverage Gxﬂwnﬂ%mn Natianal Curriculum):
P;Lpd&ﬁ}w;dd.hziﬂug.ht
Salve additian and suhbraction multi~step prohlems in contests, deciding swhich aperations .and methads to uwse and why
»  Use estimatian to check answers to calculations and determine, in the contest of o prablem, an appropriote degree aof accuracy.
+  Salve problems invalving the calculation and conversion aof units .of measure, using decimal notation up to three decimal places
whers appropriake

*M.ake swre your problem solving includes wnitse of measure throwghout this unit and multi-step problems

Pre Assessment | Cownerage (this .covers progression siep 1)

Year 5 .curciculum for mental .calculation including:

*counting forwards and hackwards in multiple of powers of 10

*rumber hands

*using place value knowledge of powers of 10 to add and suhtract mentally

Progressian Step I:
» Add .and subtract numbers with increasing value wsing mental methods (Make sure gou teach the skill .of
Link to Nalicnal + Use estimation to check answers to calculations and determine, in the context of o problem,

Caurriculum an appropriate degres of accuracy.
Possihle Pre Depending .on your outcome of your pre assesament, you may need to revisit the year 5 chjectives
learning o he C&mprzmﬁmantmzrﬂ.gz ahowe).
revisited

Steps which could

be used

Past A t End Paoint

980,000 - 450,000 = l:l 23,005 - D = 21,006 D + 3,500 = 8,400

forn e 3,080,020 = 3,000,000 + 20
corw imnsss

) Essimate the sotol cost of ol Roer cors.

For .a complete example 0f a long sequence, please see .our example
medium term planning .on our school website.
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Progression Sequences

Ouwr maths cwrricuum is specifically planned to ensure clear
progression ocross o sequence .of learning (M»ding revisiting
prior knowledge from previous learning) and progression within
the teaching of a step, with opportunities planned to embed a
sequential progression from concrete to pictorial to abstract. The
progression from fuency and automatic recall of declarative and
procedural knowledge to application of this through conditional
knowledge to reasoning .and problem solving is also embedded
into each small progression step of teaching. This .allows .our
children to embed a secure, deep understanding .of mathematical
concepts alongside exploring opportunities to apply their learning.
Progression in the teaching of calculation across school is also
strategically planned and is Adisplayed mwithin owr Calculation
Policy. This ensures sequential learning is embedded .across iyear
groups when teaching calculation strategies so that children
alw.ays buld on prior knowledge when learning a new .concept,
whilst  progressing  ultimately to the .most efficient .method.
Calculation .methods are taught .across the school by linking
manipulatives with formal and informal methods, e.q., use of ten
grids leading to pictorial methods then to formal .addition .and
subtraction. Within the teaching .of calculation, the explicit
teaching of vocabulary is olso planned to he sequential, with
new ~vocabulary teaching building .on prior learning throughout
the teaching of calculation across the school. This is .outlined
within the Calculation Policy, .an example of which can be seen
helow:
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Somz of the sbralegics in the document below may be wsed in more than one of the CPA representations dependent
wpan the context in mchich they are taught
Addition - EYFS
ELG Mumbar: Childran cound rallably sibh numbers from | 20 20, plocs tham n arder and soy which nombsr e ona mose ar ons lese than o glven numbar,
L'unmbm&u_d,ut}nm ﬂ'm.g.l:dd_:n.a subbracd bwa .&u.gm—al.g&/uarnarsm_dm_nlmwhcchta;anab\smnr T)mg,.&;\.'.-mpr_cmmu, .'r.d.'.lr_'m.g
EYF5 Macohulaory
Number
Zanc, musmbsr, o fws, Buss . bo Bwsndy end bayond dswna swmbees, alwean, besles . dwanby nons, hoe many 7 sswné sswnd fugl iz, ssund on (eem, b2), ssant Back (fem,
iz), =mant in snss, bwes, fivea, fns, is ths msms ca, mers, Jaas, sdd zvan, o, pebne, paic
A ddiki
Fay lenguags shich ahould f2 wasd: bohal, pards mnd sdicla, plus, add, albogebhar, mocs dhon, agucla fa sgecl i’ s bhs asma sa’ sslemn, plocs weles, ccunbing fraacd, mars,
ool maks, dzkel doubls maosi ssund on, nembsr lns, gack pedd, el
Chjactives Concrzte Bictarial Abstrack
Find tha foal s aes Twa groupe of pichires
suwmbar af Usez foye ond genaral clascorasm Jasouareas ' sa children can .count e A focus on aymhbols and
dema in twa | par childrer br physically manipalal, %" o bl numbers to form a
graLps by groun/regronp. wcalculation

counbing all =f " el
5+2=7

sham. e P o-o essns
dauhling.) Ba8 2,8

a8
Usz spacifle math's recources auch oo '
A 000

Voeafplary

Vocabulary is V.I.T.A.L in Maths

V.alued
We ~value vocabulary in maths and it underpins everything we do.

Ld.enﬁ}izd
Mathematical vocabulary is identified by the teacher in every
maths lesson and is explicitly planned for. It has also heen
highlighted mwith the Calculations Policy by the maths lead to
ensure progression across school.
Taught

Viocabulary is explicitly taught in every lesson. It is an integral
part of owr seven-part lesson structure. Vocabulary is displayed
on our working wolls.

Applied
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Once vocabulary is tought, it is applied. Children apply their
~vocabulary in their talk tosks and by using .and identifying it w.ith
their independent tasks. Mathematical vocabulary will be wsed in
reasoning and problems solving tasks, to further embed children's

Learned

Viocahulary is revisited and relearned. Viocabulary sticks in the
children’s long-term memory. Lesson by lesson, year by iyear,
children revisit and relearn key mathematical v.ocabulary.

Through .an  ‘explosion wof experiences, .ouwr  iyoungest
mathematicians are exposed to the foundations of their maths
learning. Carefully planned maths experiences .are provided for
our children. High gquality lessons, stories .and rhymes .and
continuous provision in EYFS prowvides the building blocks for owur
Queen’s Park mathematicians. Maths rvocabulary is planned for
and staff ensure children .are exposed to the correct terminology
when exploring experiences that hove mathematical links. Staff
are role models in demonstrating mathematical vocabulary and
this is Jurther enhanced .in owr excellent prowvision. The
foundations of maths learning in EYFS is linked to Year | and
beyond.
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Pedagogy
Yos

Both owr staff and children are enthusiastic .about maths. Through
ongoing quality CPD, we strive to ensuwre our teachers hove expert
based upon owr cuwrriculum intent of embedding concepts into long-
term memory so that they can be recalled .and to ensure declarative,
procedural knowledge .and .conditional knowledge .are being taught
throughout ouwr curriculum leading to conceptual understanding.

Owr ‘Queen’s Park Quality First Teaching .model ensures that .all
lessons are effective, efficient, .and equitable. Lessons .are effectively
sequenced so that new knowledge .and skills build on what hos
been taught bhefore and tow.ards defined end points. All lessons are
planned to reflect the sequence of learning identified .on the medium-
term plans. Maths lessons include scaffold or challenge to ensure
all learners, including those with. SEND, .access .a well-planned and
meaningful maths curriculum. If appropriate, these lessons .are

We ensure .o systemic, instructional approach is adopted in .all ouwr
lessons where children .are provided with .opportunities to deploy
and recall knowledge as well as .apply and reason. Our seven-part
lesson structure has heen strategically designed hased .on research
from the Education Endowment Foundation and Rosenshine Principles
to ensuwre efficiency in every lesson.
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Queen’s Park Maths lesson
Seven part lesson structure

Lesson Part |: Focus on Feedback
This part of the lesson allows for children to revisit their
learning from the previous lesson to address any
misconceptions or to complete a challenge for retrieval
practice or to further deepen their knowledge of .o concept.
Feedhack from the previous lesson should provide .children
with prompts to address misconceptions to promote resilience
or where necessary should provide specific, .occurate and
Lesson part 2: Recap
This part of the lesson allows for retrieval practice of
previous learnt knowledge, concepts or processes. Depending
on the outcome .of teacher assessment from the previous
lesson, this could also include rewvisiting .o misconception at
a whole class level. The task should allow for .consolidation
of prior learning and promote the application .of this to other
topics where appropriate.
Lesson Part 3: Hook
Maths wvocabulary is introduced or in some coses revisited at
the start of the hook. Explicit teaching of new ~ocobulary is
‘MATREMATICAL) taught here widuug the izadwug of ,thz vocahulary in a
' ,'conbemt where applicable. Retrieval proctice of key ~vocabulary
The key learning should he shared with the pupils at the start
of the Hook. The ‘hook' is .an introduction to the new
learning. New learning is tought by progression through
concrete, pictorial, and ahstract representation where
appropriate. Effective teacher modelling is evident during this
part of the lesson with teachers clearly modelling their omw.n
mathematical thinking. Teachers ensure that core content is
well embedded first within a sequence of lessons hefore
progressing to application within prohlem solving and
reasoning to ensure depth .and hreadth of mathematical
understanding.
Lesson Part 4: Talk Time

Talk time allows the children to rehearse or .apply their
learning from the hook (»dzpzrudLrug on the focus on the lesson
and its position within .a sequence) hefore progressing to
connections with previous learning through active learning.
This section could irw.olve pupils using concrete imaterials or
interpreting representations and concepts. Children will bhe
expected to wse the .correct mathematical language when
modelled by the adults in class. The talk task is o crucial
opportunity for ossessment; all adults need to circulate so

Together we helieve, achieve .and enjoy




that .a clear picture of pupils’ understanding emerges and can
impact on the subsequent segments .as required.

Lesson Part 5: Review
The review section allows for consolidation of learning in
previous parts of the lesson .and provide teachers with .an
opportunity to .address any .common misconceptions identified
through their .assessment in the talk task. This ensures that
misconceptions are effectively addresses to prevent them from
leading to a systematic pattern of errors. This part of the
lesson should he reactive and not necessarily pre-planned.

Lesson Part 6: Lndependent Task
The independent task allows for children to practise .or apply
their learning. Depending .on mwhere the lesson is within the
learning sequence, the independent task may include fuency,
reasoning, or prohlem-solving tosks. Lessons tow.ards the
start of o sequence will typically include rehearsal of fuency
strotegies to develop outomaticity with opportunities to apply
their knowledge to reasoning and problem-solving tasks later
within .a sequence. This is o wvital opportunity for .ossessment
and all adults in the class provide immediate feedbhack
through live marking.

Quiet Thinking Time.

Within a lesson, children should be provided with the
opportunity to explore their mathematical learning in .o guiet
learning erwironment, .allowing for .deep concentration and
exploration .of their own mathematical thinking. This may
vary in position within a lesson depending of the task which
have heen planned.

Lesson Part 7: Plenary
The plenary is an essential .opportunity to .consolidate
learning, Wmmogmmbgmwmpw
skills in explaining, reasoning .and justifying mw.
appropriate. This part of the lesson provides iza,dwzs with
immediate, formative assessment of the children's
understanding from the lesson .and any misconceptions which
may need to he addressed either within this part of a lesson
or at the start of the next lesson.
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Maths Meetings
In addition to .our daily maths lessons, all year .groups in school
also access a daily maths meeting lesson. This is o short lesson
which focuses on the retrieval of key declarative knowledge to
promote automaticity of core focts. Coverage and sequencing of
learning for .maths meetings is informed by the outcome .of
question level analysis of assessments for each key stoge.
In the academic year 2022 - 2023, EYFS and Key Stage One .are
delivering the NCETM’S M.astering Number programme to develop
secure fiurm foundations in the development .of number sense to
ensure fuency in calculation .and confidence .and fexibility with
nuumber.

Children in Key Stage Tw.o are developing their fuency .and
automaticity in the recall of multiplication .and division facts
through the delivery of owr own multiplication and division facts
programme which is hosed on diagnositic .ossessments.

Resources

Owr teachers have access to o range of resources to support the
teaching of maths in school. We .do not follow .o published
Acheme, but staff do have access to the White Rose programme to
use as A resource to support the teaching of our medium-term
plans. Other resources wsed include materials from a local maths
consultant, NCTEM .and Third Space maths. The Mastering Number
programme is used throuwghout EYFS .and Key Stage |.

Lntervention
Owr maths cuwrriculum offer ensures all owr children receive effective,
high-quality teaching in the classroom every day; however, we
understand that on occasions children .may require additional
intervention to develop .and deepen their learning. Ouwr comprehensive
intervention strategy is underpinned by the EEFs research .into
effective irtervention. Our pre and post assessments heowvily inform
our dndervention  strategy within  maths alongside formative
assessment within a learning sequence. Live marking during .o lesson
allows for imumediate intervention to .address .misconceptions .or
deepen understanding. Some children may also be identified through
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assessment as henefitting from .a pre teach maths session with the
class teacher prior to a lesson to ensure pre-requisite knowledge is
secure. Within the school day, a child may also access mop up
maths intervention, .one to one or a small group targeted intervention
(e.g. throuwgh IPP targeted wm.ork) or computer hased intervention
programmes such as Times Tables Rockstars or Numhbots. We .also
run inderventions outside of the school day through school led
tutoring which identified children .are irwited to attend.

We understand that we may .not see the true impact of owr maths
curriculwm on our children as owr maths curricuum is just the

beginning .of o lifetime of learning.
Ouwr wmell-constructed and well-taught maths cuwrriculum leads to
great outcomes. At Queen’s Park, owur philosophy is that brood and
balanced leads to great outcomes .and meeting end points .at the end
of each key stage. National .assessments are wseful indicators of
the outcomes our children .achieve.

We ensure all groups .of children are given the knowledge .and cultural
capital they need to succeed in life. We strive to ensure that owr
children are equipped with the skills (through a .growth mindset
approach) to fluently he .able to retrieve key facts from their semantic

ITLQITLOJ}{J.

The quality of our children’s w.ork, ot every stage, is of a high
stage of their education, we prepare our children for the next stage.
We ensure all our children .are fluent in maths to .o stoge appropriate
level with the wltimate .aim .of proficiency in maths for all owr
children.

The impact of Queen’s Park maths curricuum is measured through
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Assessment - including low stake pre and post assessments
within a learning sequence assessing what the children have
heen taught as well as .o summative termly assessment to
assess learning in the long term memory

N.ational test data

Pupil ~.oice

Progress evident in .children's hooks

Seeking wviews of parents where appropricte

Progress evident in children's hooks and record of experiences
Secking ~views of parents where appropriate
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